73 TV Place
Needham, MA 02494

Dear Education Leader,
My team, Learning Experience Design, Evaluation and Consulting (LXDEC) has been hired by 95
Percent Group Inc. to review the company’s efficacy studies to date and to execute a multi-pronged
research strategy for Summer 2021 and the 2021-2022 school year.
Attached to this letter is a packet of materials to support the claim that the company’s intervention
and classroom programs meet ESSA Evidence Level 4 today and are likely to qualify as ESSA
Evidence Level 2 at the conclusion of the studies that are now in progress. The programs reviewed
are Phonological Awareness Lessons with Screener for InterventionTM (PASITM), Phonics Lesson
LibraryTM with Phonics Screener for InterventionTM (PSITM), Phonics Chip KitTM, Multisyllable Routine
Cards, and Teaching Blending and the company’s new product, 95 Phonics Core ProgramTM. In
support of that claim, please review the following:
●
●

●

Updated logic models that meet the guidelines provided by the Institute of Education
Sciences and National Center for Education Evaluation and Regional Assistance (NCEE)
A brief summary of large-sample research previously conducted by school partners, as well
as a meta-analysis conducted by LXDEC to describe the impact of dozens of single-case
design studies
A research roadmap with rigorous study designs (with larger samples than previous studies)
for the upcoming year with 95 Percent Group products, in partnership with LXDEC’s Dr.
Rachel Schechter and RMC Research Corporation

According to the US Department of Education’s 2016 Guidance (Using Evidence to Strengthen
Educational Investments, page 12, Table 1), this packet of materials with logic models, evidence that
the program is likely to improve student outcomes, and the commitment to conduct rigorous ESSA
Level 2 research in 2021-2022 qualifies 95 Percent Group’s products as meeting the guidelines for
Level 4 today, with the expectation that they are likely to meet Level 2 when studies are completed
in 2022.
Please reach out to me at Rachel@CharlesRiverMedia.com with any questions.

Sincerely,

Rachel Schechter
Rachel Schechter, PhD
Chief Research Officer, LXDEC

Logic Model for Phonological Awareness Interventions | 95 Percent Group Inc.
Problem statement: Kindergarten-first grade students who have difficulty with phonological awareness often struggle with subsequent reading and spelling skills. Teachers do not have the tools needed to provide
explicit and systematic instruction covering a contiuum of skills from dividing compound words to the most complex phoneme substitution tasks is needed to enhance awareness and manipulation of sounds.

Resources
(What resources are or could be available?)

Administrator and grade-level
teacher commitment to implement
a Walk to Intervention model,
including at least 50% additional
staff.
School implementation plan for
administering assessments and
enacting flexible grouping
assignments.
Assessment Materials:
- Universal Screener:
Curriculum Based Measure
(CBM)
- Phonological Awareness
Continuum of skills
- Diagnostic Assessment:
Phonological Awareness
Screener for Intervention?
(PASI? )
Curriculum Materials:
- Phonological Awareness
Lessons Deluxe Kit? (PA
Lessons)
Professional Learning:
- Teachers and interventionists
(Grade K) training on model
and materials
- Administrators and reading
coaches MTSS and
data-driven instruction
training (2-3x/year)
- Job-embedded coaching for
teachers (3x/year)

Strategies and Activities

Outputs

(What will the activities, events, and such be?) (What are the initial products of these activities?)

Create a daily 30 minute Walk to
Intervention block for K with 50%
more staff than number of
classrooms.
Administer CBM screener to all K
students.
Administer PASI to assess all
students below benchmark on
Universal Screener.
Place students in small groups
based on lowest missing skill,
based on PASI data.

Use research-based instructional
dialogue of PA Lessons during
intervention block.

Implement the 3-week
intervention cycle calendar to
monitor progress with PASI and
regroup students (including
exiting intervention).
Deliver teacher and administrator
coaching sessions to support
fidelity of assessment and
implementation.

Students are placed into
intervention groups according to
their CBM and PASI data.

Students with skill deficits receive
focused intervention daily at the
designated time.
Students study phonological and
phoneme awareness through
structured lessons and use of
manipulatives.
Students receive multiple practice
opportunities and consistent skill
reinforcement.
Teachers deliver comprehensive
PA Lessons using a gradual
release model (I Do, We Do, You
Do).

PA assessments and lessons are
consistent across grade/school
levels.

Administrators and teachers
attend the coaching sessions to
understand assessment and
grouping practices, staffing, and
guidelines for implementation
fidelity.

Short-term and
Intermediate Outcomes

Students are better prepared for
acquisition of sound/symbol
correspondence and phonics
concepts.

Students shall make progress
along the continuum of
phonological awareness skills.

Long-term Outcomes & Impacts

Students maintain grade-level
proficiency without additional
intervention (reducing costs
associated with extra services),
passing state reading
assessments in grades 2-5.

Teachers build their confidence
and competence to effectively
and efficiently teach phonological
awareness to all students.

Students apply new knowledge
during classroom PA activities.

Students' confidence as an early
reader increases, as does their
motivation to keep learning to
read.

Staff knowledge and expertise of
assessment and practices
aligned with the science of
reading expands.

Schools build institutional
knowledge about PA instruction
and supporting early readers who
struggle with PA.

Economic and social benefits of
having strong readers, such as
reducing dropout rate and
increased employment
opportunities.

Assumptions: School leadership supports the development calendar and scheduling system for student movement. Local health rules allow for the mixing of students into
different groups once a day, every three weeks.
Copyright © 2021, 95 Percent Group Inc. All rights reserved.
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Logic Model for Phonics Interventions | 95 Percent Group Inc.
Problem statement: First-third grade students who are struggling with phonics require explicit, intensive, systematic, and sequential instruction that is targeted to specific skills.
Teachers do not have the tools they need to identify which students need help with which skills, as well as the curricular materials with research-based strategies for teaching that skill.
Resources

Strategies and Activities

Outputs

(What resources are or could be available?)

(What will the activites, events, and such be?)

(What are the initial products of these activities?)

Administrator and teacher
commitment to implement a
Walk to Intervention model,
including at least 50% more
staff than the number of
classroom teachers.
School implementation plan for
administering assessments
and enacting flexible grouping
assignments.
Assessment Materials:
- Universal Screener:
Curriculum Based Measure
- Diagnostic Assessment:
Phonics Screener for
Intervention? (PSI)
Curriculum Materials:
- Phonics Lesson Library?
(PLL)
- Phonics Chip Kit? (PCK)
Professional Learning
- Teachers & interventionists
(Grade 1) training on model
and materials
- Administrators and reading
coaches MTSS and
data-driven instruction
training (2-3x/year)
- Job-embedded teacher
coaching (3x/year)

Create a daily 30 minute Walk to
Intervention block for each grade.

Administer the Universal
Screener to all students.

Students are assessed and
grouped, and then regrouped,
according to the intervention
cycle calendar.

Administer PSI to assess
students with scores below
benchmark on Universal
Screener.

Students below benchmark are
assessed with phonics diagnostic
assessment every three weeks to
identify phonics needs.

Place students in small groups
according to lowest level skill
based on PSI.

Students below benchmark
receive focused intervention daily
at the designated time.

Create and implement the 3-week
intervention cycle calendar to
monitor progress and regroup
students.

Students receive multiple practice
opportunities and consistent skill
reinforcement.

Use research-based instructional
dialogue of PLL and PCK during
intervention block.

Teachers deliver comprehensive
phonics lessons using a gradual
release model (I Do, We Do, You
Do).
Phonics assessments and
phonics lessons are consistent
across grade/school levels.

Deliver teacher and administrator
coaching sessions to support
fidelity of assessment and
implementation.

Administrators and staff attend
the coaching and training
sessions to understand
assessment and grouping
practices, staffing and guidelines
for implementation fidellity.

Short-term and
Intermediate Outcomes

Long-term Outcomes & Impacts

Students make progress along
the continuum of phonics skills

Students specific skill gaps are
addressed in a timely manner,
allowing for more accurate and
rapid word recognition.

Students build better
understanding of phonics
patterns and can demonstrate
proficiency in word level reading.

Students apply new knowledge
during classroom activities that
require decoding and encoding of
words.

Students read more fluently and
exhibit stronger reading
comprehension.

Students score at or above
benchmark on Universal
Screener phonics and passage
skill measures.

Staff knowledge and expertise of
assessment and practices
aligned with science of reading
expands.

Students maintain grade-level
proficiency without additional
intervention (reducing costs
associated with extra services),
passing state reading
assessments in grades 3-5.

Teachers build their confidence
and competence to effectively
and efficiently teach reading to all
students.

Schools build institutional
knowledge about phonics
instruction and new practices for
supporting early readers who
struggle with phonics.

Economic and social benefits of
having strong readers, such as
reducing dropout rate and
increased opportunities for
employment.

Students achieve their desired
goals, live to their full potential,
and participate in our democratic
governance.

Assumptions: Local health rules and school leadership will enable and support students walking to intervention groups every day, and mixing groups every three weeks. Teachers
will be open to changing their approach to phonics intervention and instruction. Leadership has the skills to enable the culture change for data-driven teaching, including the
management of how much change is happening across the school community.
Copyright © 2021, 95 Percent Group Inc. All rights reserved.
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Logic Model for 95 Phonics Core Program (PCP)

I

95 Percent Group Inc.

Problem statement: Students in grades K-3 require explicit, systematic, and sequential instruction of foundational phonics skills, yet most Core ELA programs do not have a robust
phonics strand with research-based strategies. When teachers lack proper tools, this results in an excessive amount of students requiring phonics intervention in later grades.
Resources

(What resources are or could be available?)

Administrator and grade-level
teacher commitment to replace
the phonics instruction in their
core program with the 20-30
minute PCP during their
core/tier 1 reading instruction.
Assessment Materials:
• Universal Screener:
Curriculum Based Measure
• PCP unit assessments

PCP Grade-Specific Materials:
• Spelling cards & weekly lists
• Digital tools to enhance
instruction in any setting

Professional Learning
• Teacher training on use of
assessments and materials
• Administrators and reading
coaches data-driven
instruction training and
implementation fidelity
(2-3x/year)
• Job-embedded teacher
coaching (1-2x/year)

Strategies and Activities

(What will the activites, events, and such be?)

Create a daily 20-30 minute
phonics block for PCP during
Core instruction.

Administer the Universal
Screener to all students.

Follow the structured literacy
diaolgue for lessons in the
Teacher's Edition, using the
presentation file.

Outputs

(What are the initial products of these activities?)

All students experience
multi-sensory, retrieval-based,
explicit phonics instruction daily.
Students receive focused phonics
time with multiple practice
opportunities and consistent skill
reinforcement.
Students' skills are measured
according to the unit assessment
schedule.

Provide students with dozens of
retrieval opportunities in every
lesson.

Students with below benchmark
performance on reading
indicators receive timely Tier 2
and Tier 3 supports in addition to
the Core instruction.

Measure and support student skill
development through unit
assessments.

Teachers deliver comprehensive
Core phonics lessons using a
gradual release model (I Do, We
Do, You Do)

Deliver 2-3 hours initial training
for grade-level staff on materials
and presentation files.

Phonics assessments and
phonics lessons are consistent
across grade/school levels

Deliver teacher, administrator,
and coach training sessions to
support fidelity of assessment
and implementation.

Administrators and staff attend
the coaching and training
sessions to reinforce program
implementation fidelity and review
data.

Short-term and
Intermediate Outcomes

Students specific skills are built
systematically to prevenUfill gaps
in a timely manner, allowing for
accelerated skill development.

Students acquire understanding
of syllable types and statistical
word patterns while engaged in
reading and writing tasks.

Students apply new knowledge
during classroom activities that
require decoding and encoding of
words.

Students read more fluently.

Students at or above benchmark
on unit assessments and future
phonics screeners.

Staff knowledge and expertise of
assessment and practices
expands.

Long-term Outcomes & Impacts

Students maintain grade-level
proficiency without additional
intervention (reducing costs
associated with extra services),
passing state reading
assessments in grades 3-5.

Teachers build their confidence
and competence to effectively
and efficiently teach reading to all
students.

Schools build institutional
knowledge about phonics
instruction and new practices for
supporting early readers,
preventing phonics gaps.

Economic and social benefits of
having strong readers, such as
reducing dropout rate and
increased employment
opportunities appear.

Students achieve their desired
goals, live to their full potential,
and participate in our democratic
governance.

Assumptions: Local health rules and school leadership will enable and support the logistics of replacing the core curriculum phonics strand. Teachers will be open to changing their
approach to phonics instruction. Leadership has the skills to enable the culture change for data-driven teaching, including the management of how much change is happening across
the school community.
Copyright© 2021, 95 Percent Group Inc. All rights reserved.
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95 Percent Group Research Summary
95 Percent Group assists school districts across the US implementing the company’s research-based
literacy products as part of a multi-tiered system of instructional supports (MTSS) framework. Educators
utilize diagnostic assessments for placement of students, instruct with the corresponding lessons and
materials, and repeat diagnostic testing and grouping every three weeks. Four districts have shared
their DIBELS results at the beginning (BOY), middle (MOY), and end of the year (EOY) with 95 Percent
Group. This summary highlights the outcomes from a meta-analysis of the single-case designs (an
appropriate and rigorous methodology 1 for intervention products) and highlights from selected district
and school-wide studies.

Meta-Analysis Sample Description
Two school districts agreed to share and publish their single-case design results to endorse the
effectiveness of these products and the accompanying professional learning provided by 95 Percent
Group. A meta-analysis to combine the descriptive statistics of all the studies was conducted to present
the studies’ cumulative impact.

Combined Sample for Single-Case Design Studies
Grade

# of
Students

# of
Studies

Study Locations

Products Used Across
Studies

K

21

2

Davenport, IA

Phonological Awareness

1

15

3

Davenport, IA

Phonics Lesson Library &
Phonics Chip

2

10

1

Davenport, IA

Phonics Chip Kit (PCK)

3

20

1

Los Angeles, CA

Multisyllable Routine Cards

4

5

1

Davenport, IA

Multisyllable Routine Cards

Assessment Note: Students were accessed on Oral Reading Fluency using DIBELS and received scores for Number
of Words Read Correctly (total number) and Accuracy (percentage). Student scores were compared to the
benchmark cutoff scores for their grade level for each test. Student score categorization from BOY to EOY was
examined.

1 Because the diagnostic assessment measure used for baseline and progress monitoring is included with the

program materials to support data-driven instruction, they are ineligible for WWC or E-ESSA review.

95 Percent Group Research Summary

Phonological Awareness Lessons
Meta-Analysis of Single-Case Design Studies
At the start of the year, only 19% of the 21 kindergartners were at or above benchmark on DIBELS
composite score. By the end of the year nearly all students (94%) advanced categories and 71% were at
or above benchmark at the end of the year. The change in distribution is statistically significant 2, with
less than a 1% likelihood that the change would happen by chance.

District-Wide Study with Phonological Awareness Lessons
Rutherford County’s district in Tennessee implemented 95 Percent Group training and Phonological
Awareness Lessons and the Phonological Awareness Screening for Intervention (PASI) with 2,289
kindergarteners in their Title 1 schools. Students were assessed in the beginning of the year and 45%
were identified as either Intensive or Strategic on DIBELS Next. By the end of the year, 79% of these
students were assessed as reaching Benchmark and another 7% advanced from Intensive to Strategic 3.
Notably, 57% of students who started the year at Intensive advanced to Benchmark by the end of the
year.

2
3

X2 (2, N = 50) = 60, p < .001.
These results are statistically significant: X2 (2, N = 2289) = 668, p < .001.

2

95 Percent Group Research Summary

Phonics Library, Chip Kit, and Multisyllable Routine Cards
Meta-Analysis of Single-Case Design Studies
Words Read Correct Results: At the start of the year, 32% of the 50 intervention students were at or
above benchmark on the DIBELS’s Words Read Correct score. By the end of the intervention, 44% of
students were at or above benchmark (this substantial increase has a less than 7% likelihood to have
been due to chance 4). Notably, 14 of the 33 students (42%) who started below benchmark more than
doubled the number of words read correctly from the start to the end of the intervention.

Accuracy Results: At the start of the year, 30% of the 50 intervention students were at or above
benchmark on the DIBELS’s Accuracy score. By the end of the intervention, 70% of students were at or
above benchmark, a statistically significant increase 5 (less than .01% likelihood that the increase
happened by chance). The accuracy growth led to a complete reversal of the benchmark to below
benchmark ratio. Notably, 10 out of the 35 students who started below benchmark increased their
Accuracy by 20 points or more (10 times the typical growth).

4
5

X2 (1, N = 50) = 3, p < .07.
X2 (1, N = 50) = 38, p < .001.

3

95 Percent Group Research Summary

School-Wide Study with Phonics Core Program
A medium-sized Elementary School in suburban Pennsylvania rolled out 95 Percent Group’s new Phonics
Core Program across the year: First grade started in November, K in December, grade 2 in January, and
grade 3 in February. Results from the first few months of use by kindergarten and first grade
(approximately 120 students per grade) are highlighted below using the following Acadience subtests:
Letter Naming Fluency (LNF), Phoneme Segmentation Fluency (PSF), and Word Reading Fluency (WRF)
or Oral Word Reading Fluency (ORF). The differences between BOY and MOY for K are statistically
significant 6, meaning that there is less than 1% likelihood that the changes were by chance. For first
grade, PSF is statistically significant 7, while ORF is trending towards significance with a less than 9%
chance that the changes were by chance.

Conclusion
These substantial school improvement stories provide the necessary evidence for the providing relevant
research that suggests that the intervention is likely to improve student outcomes, as per ESSA
guidance.

6

LNF: X2 (1, N = 120) = 41, p < .01. PSF: X2 (1, N = 120) = 24, p < .01. WRF: X2 (1, N = 120) = 298, p < .01.

7

LNF: X2 (1, N = 120) = 4, p = .17. PSF: X2 (1, N = 120) = 19, p < .01. WRF: X2 (1, N = 120) = 5, p < .09.

4

95 Percent Group Research Roadmap
Leaders at 95 Percent Group have contracted with multiple external evaluators to engage in a multi-pronged research engagement.
The lead researchers at RMC and at LXDEC each have over 10+ years of experience each evaluating educational literacy products and
producing rigorous research that meets WWC and ESSA requirements.
Time Period

Description

ESSA Level

Expected
Completion

Phonological Awareness (PA) Intervention & Assessment (PASI)
Before 2021
Full school year

Design: Correlational, secondary data analysis
RQ: What is the relationship between intervention use and gains on assessment,
using statistical controls for student demographics?

Promising,
Level 3

Fall 2021

2021-2022
Full school year

Design: Quasi-experimental, school assignment, large sample (N~700)
RQ: How does the PA program affect student achievement on formative
assessments in schools that implement the program compared to schools that do
not implement the program?

Moderate,
Level 2

Summer 2022

Phonics Intervention: Phonics Lesson Library (PLL) & Assessment (PASI)
Before 2021
Full school year

Design: Correlational, secondary data analysis
RQ: What is the relationship between intervention use and gains on assessment,
using statistical controls for student demographics?

Promising,
Level 3

Summer 2021

2021-2022
Full school year

Design: Quasi-experimental, school assignment, large sample (N~700)
RQ: How does the PLL affect student achievement on formative assessments
(phonics) in schools that implement the program compared to schools that do not
implement the program?

Moderate,
Level 2

Summer 2022

95 Percent Group Research Roadmap
Time Period

Description

ESSA Level

Expected
Completion

Phonics Core Program (PCP)
Before 2021
Partial school year

Design: Correlational, secondary data analysis
RQ: What is the relationship between PCP use and gains on assessment, using
statistical controls for student demographics?

Promising,
Level 3

Fall 2021

Summer 2021
Summer school

Design: Regression Discontinuity Design
RQ: How does the PCP affect student achievement on formative assessments
(phonics) in students who just make the threshold for summer school compared to
students who just missed the threshold for summer school?

Strong,
Level 1

Fall 2021

2021-2022
Full school year

Design: Quasi-experimental, large sample (N~700)
RQ: How does the PCP affect student achievement on formative assessments
(phonics) in schools that implement the program compared to schools that do not
implement the program?

Moderate,
Level 2

Summer 2022

Promising,
Level 3

Summer 2021

Vocabulary Intervention
Before 2021
Full school year

Design: Correlational, secondary data analysis
RQ: What is the relationship between intervention use and gains on assessment,
using statistical controls for student demographics?

2

95 Percent Group Research Roadmap
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