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Technical Report Name: Phonics Lesson Library Study 2

Study Authors: Rachel Anderson, Reading Coach; Kathleen Argo, Interventionist
Overview and Background
Davenport Community School District is composed of 19 elementary schools, 6 intermediate schools, and 4 high schools serving
15,990 students. The student population is diverse with 61.8 percent qualifying for free and reduced lunch. Additionally 18.6
percent of the students are African-American, 13.6 percent are Hispanic and the rest are a mixture of white and other ethnicity.
In 2012 the District’s assessment data indicated that the needs of a large population of students weren’t being met in the area of
reading. Assessment scores had become stagnant and in some areas they were declining over the past few years. This prompted
Davenport Community Schools to begin searching for literacy support to help improve student achievement in their elementary
and intermediate grades.
95 Percent Group has worked with Davenport Community School District for the past two years, to assist them in the
implementation of a multi-tiered system of instructional supports (MTSS) framework that utilizes 95 Percent Group’s instructional
materials and diagnostic assessments for placement of students and pre-and post-instruction testing.
During the 2013-2014 academic year, Davenport began the rollout of a district-wide implementation with 95 Percent Group, in
which all elementary schools are placed in 3 Cohort groups. Cohort 1 was launched in the fall of 2013 and Cohort 2 was launched
mid-year in January of 2014. Cohort 3 will be added in the fall of 2014. Cohort 1 focused on the seven lowest achieving schools in
the district and included J.B. Young Elementary School. During the academic year educators from J.B. Young Elementary School
received professional development from 95 Percent Group and began to implement intervention instruction using 95 Percent Group
resources including lessons from the Phonics Lesson Library. The Phonological Awareness Screener for Intervention (PASI)
assessment and/or the Phonics Screener for Intervention (PSI) were used to place students into intervention groups based on skill
deficits. The PSI was also used as a pre-and post-lesson assessment. DIBELS® Next was used as a universal screening assessment,
and given to all students throughout the district. Professional Development included an initial training along with four site-based
coaching and observation visits with a 95 Percent Group consultant.
The study described below uses data from a representative sample of students assigned to one Interventionist at J.B. Young
Elementary School.
Study Description
Objective of Study
The objective of this study was to evaluate the effectiveness of phonics instruction using lessons from 95 Percent Group’s Phonics
Lesson Library™ when taught to small groups five times weekly during Tier 2 or 3 intervention time. The Phonics Lesson Library
(PLL) is a collection of lessons developed for teachers that include the essential components of an effective phonics lesson for
intervention instruction. The skills addressed in the lessons are aligned with the 95 Percent Group’s Phonics Continuum. The PLL
offers 75 week long lessons, each focusing on a different skill. The lesson plan is designed to be taught across the week during 30minute intervention groups. The Phonics Lesson Library is designed primarily for Tier 2 or 3 phonics intervention.

1

Technical Report on Efficacy of 95 Percent Group’s Phonics Lesson Library Small Group Tier 2 and 3
J.B. Young Elementary School, Davenport, IA – Phonics Lesson Library Study 2
The PLL provides a format for small-group instruction that is delivered explicitly and systematically, addressing targeted skill
deficits. Based on scientific studies, researchers have concluded the following:



Poorly developed word reading skills are the most pervasive and debilitating source of reading challenges (Adams,
1990; Perfetti, 1985; Share & Stanovich, 1995),



Preventive and remedial instruction must be substantially more intense than regular classroom instruction if it is to
accomplish its purposes (Vaughn & Linan-Thompson, 2003) and

 Systematic phonics instruction did outperform treatment conditions in which a more typical or moderate level of
phonics instruction was provided. (Camillli et al., 2003, p 34).
This study is an efficacy study to examine the effectiveness of direct and explicit phonics instruction using 95 Percent Group’s
Phonics Lesson Library delivered to a small group of at-risk students.
Study Group
This study was conducted in a school located in Davenport, Iowa called J.B. Young Elementary School and it serves a high-need
population. The instruction was delivered by the school’s intervention instructor (Kathleen Argo) with a sample of 2 first grade
students identified as “in need of support” based on assessment with the school’s required universal screener (DIBELS ® Next).
These students were assigned to what was considered a Tier 3 group in need of support within the school’s MTSS framework.
There were 2 females in this study group. The sample consisted of 1 African-American student and 1 White student. The school
serves an inner-city poor socioeconomic population. Both of the students in this sample are eligible to receive free and reduced
lunches. Neither of the students was identified as having a learning disability and neither was reported to be an English Language
Learner.
Treatment
Kathleen Argo, interventionist at J. B. Young Elementary School, began presenting lessons from Phonics Lesson Library™ to
this small group who were identified as “ Below or Well Below Benchmark” through their low scores on the school’s universal
screener (DIBELS Next). Instruction for this groups began in the winter and continued for 24 weeks, so these students received a
partial year of intervention. These lessons were delivered during intervention time. Each instructional session lasted 25 - 30
minutes daily.
Study Controls
There was no control group for this study. All students in this school identified as in need of intervention receive appropriate
intervention instruction. It is believed that it would not be appropriate to deny access to intervention in order to create a control group.
Instead of having a control group that was not provided access to this instructional material, the study used a single case/subject design
whereby they replicated effects by collecting progress monitoring data after every 10 hours of intervention instruction. For the progress
monitoring with the PSI students read 10 prompts, which was then scored to see if they could achieve a 90% or greater mastery. With all
the progress monitoring, many data points were collected to evaluate the effect of the intervention. All students had stable baseline data.
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Assessment
The assessments used for this sample are indicated in the table below.
Pretest
Date

Assessments School Administered

DIBELS
DIBELS
DIBELS
DIBELS

Posttest
Date

Progress Monitoring
Students were progress
monitored using a
combination of appropriate
®
DIBELS measures and
Phonics Screener for
Intervention™ (PSI™)
every 10 hours of
instruction.

®

Nonsense Word Fluency (NWF) – Correct Letter Sounds

12/13

05/14

®

Nonsense Word Fluency (NWF) – Whole Words Read

12/13

05/14

®

Oral Reading Fluency – Words Correct

12/13

05/14

®

Oral Reading Fluency – Accuracy

12/13

05/14

12/13

05/14

Phonics Screener for Intervention™ (PSI™)

The interventionist was responsible for the administration and recording of assessment data, which she
did as part of her meeting time with the small group. She was trained and skilled in how to administer the assessments, and
supervised by a Reading Coach. The school did not have a grant for the study and therefore didn’t hire additional staff to conduct the
frequent assessments. The intervention teacher was aware that the students were receiving the Intervention Condition using the
Phonics Lesson Library given that she was the group’s instructor and assessment administrator. However, since many data points
were collected with multiple measures on the DIBELS Next indicators and the PSI assessments, there is much converging evidence of
the gains the students experienced.
Fidelity
Over the course of the year, numerous fidelity checks were completed. Observational fidelity checks were conducted by district
and building administration, utilizing a checklist provided by 95 Percent Group. The school principal and/or reading coach
videotaped the instructor several times, providing targeted review and feedback. In addition, a 95 Percent Group Consultant did
walkthroughs multiple times during the year, offering feedback during debriefing sessions with the teacher and administrators.
The building literacy coach provided collegial coaching and lesson modeling several times during the year, as well.
Summary of Study Findings
Below are two tables showing the data collected by the school.
®
Table 1 – DIBELS Next Nonsense Word Fluency (NWF)
®
DIBELS Next
NWF-CLS
Benchmark MOY: 43
Benchmark EOY: 58
Student

®
DIBELS Next
NWF-WWR
Benchmark MOY: 8
Benchmark EOY: 13
MOY

EOY

change

MOY

EOY

1

29

48

+19

0

15

+15

2

30

89

+59

0

31

+31

29.5

68.5

+39

0

23.0

+23

.7

29.0

0

11.3

Mean
Std. Dev.

change

Color coding: Red = Well Below Benchmark/Likely to Need Intensive Support
Yellow = Below Benchmark/Likely to Need Strategic Support
Green = At or Above Benchmark
Note: See table in appendix for DIBELS ®Summary of Benchmark Goals
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DIBELS® Nonsense Word Fluency (NWF) is a standardized, individually administered test of the alphabetic principle
including letter-sound correspondence and of the ability to blend letters into words (Kaminski & Good, 1996). NWF measures
these developing Alphabetic Principle skills in two ways. For Correct Letter Sounds (CLS), the student is allotted 1 minute to
produce as many letter-sounds as he/she can, with a final score defined as the number of letter-sounds produced correctly in
that 1 minute window. The second measure, Whole Words Read (WWR), is a measure of phonological recoding determining a
student’s ability to rapidly and accurately blend sounds together seamlessly in order to read and pronounce an unknown word.
Fluent phonological recoding is a key factor of skilled reading. In this sample, one student made significant gains and achieved
End of Year Benchmark status on Correct Letter Sounds (CLS) and both students achieved End of Year Benchmark status on
Whole Words Read (WWR), as well as on Composite Score.
®
Table 2 - DIBELS Next DORF and Composite
®
DIBELS Next
Oral Reading (DORF) Words
Correct
Benchmark MOY: 23
Benchmark EOY: 47
Student

MOY

®
DIBELS Next
Oral Reading Fluency (DORF)
Accuracy Benchmark MOY:
78%
Benchmark EOY: 90%

®
DIBELS Next
Composite
Benchmark MOY: 130
Benchmark EOY: 155

EOY

change

MOY

EOY

change

MOY

EOY

change

1

24

49

+25

77%

92%

+15%

124

160

+36

2

11

35

+24

73%

95%

+22%

85

190

+105

17.5

42.0

+24.5

75

93.5

+17.5

104.5

175.0

+70.5

9.1

9.9

2.9

2.1

27.6

21.2

Mean
Std. Dev.

Color coding: Red = Well Below Benchmark/Likely to Need Intensive Support
Yellow = Below Benchmark/Likely to Need Strategic Support
Green = At or Above Benchmark
®
Note: See Appendix for DIBELS Summary of Benchmark Goals
Reading comprehension is a complex linguistic process requiring the seamless orchestration of a number of underlying skills, all
the while attending to context and the development of a mental model. In order to achieve this, the reader must be capable of
managing a skillful interplay of both bottom-up (decoding) and top-down (meaning-based) activities. Of primary importance to
this process is the ability to accurately decode unknown words so that meaning can be appropriately constructed.
The ultimate measure of whether phonics intervention instruction is effective is to measure not only how well a student reads words
out of context but to see their skill in reading words in context. In DIBELS the NWF-WWR measures reading of nonsense syllables
out of context and DORF measure reading passages with accuracy and fluency scores. The average of both students on DORF Words
Read Correctly (fluency) more than doubled in half a year (from 18 to 42). Both students made significant gains in DORF
Accuracy as a result of the instruction they received. The average on DORF accuracy improved from 75% to 92% in half a year
(MOY to EOY). Both students achieved Benchmark or Above Benchmark on the DIBELS® Composite score.
Table 3 – Skills Mastered on a Phonics Continuum From Simple to Complex

Student
1
2

MOY Skill Level
2.1
2.1

Phonics Screener for Intervention™
Phonics Skill Level Based on
95 Percent Group’s Continuum
Change = number of
EOY Skill Level
skills mastered
6.1
32
5.1
20

Notes:




See Appendix for full listing of list of skills taught in the Phonics Chip Kit
See Appendix for 95 Percent Group Phonics Continuum

4

Technical Report on Efficacy of 95 Percent Group’s Phonics Lesson Library Small Group Tier 2 and 3
J.B. Young Elementary School, Davenport, IA – Phonics Lesson Library Study 2
In order to guide teachers on which phonics skills are expected to be mastered at various grade levels, 95 Percent Group uses a
Phonics Continuum (see appendix C). If the school has a continuum that corresponds with skills instruction of their Tier 1 Core,
then it is ideal to use that in determining when to intervene. This continuum represents the minimum mastery level. For example,
although students in first grade must master through at least skill 5, instruction in skills above (i.e. vowel teams) is assumed to occur
in first grade but will be mastered in second grade. Findings from the PSI indicate that one student in this study exceeded grade
level appropriate skills and was able to master skill 6.
These findings suggest that providing explicit instruction using the Phonics Lesson Library™ program as a small group Tier 2 or 3
intervention program supports the development of accurate and fluent word reading, resulting in higher overall student achievement
by end of year.
Summary and Conclusions:
This report summarizes data representing 2 students who were assessed with both pre- and post- instruction assessments in a first
grade classroom located in Davenport, Iowa. Both of these students were eligible to receive free and reduced lunch. The students in
this group represented two ethnicities, and no students in this sample were classified as English Language Learners.
All students were provided instruction with 95 Percent Group’s Phonics Lesson Library™ as a small group intervention. The
instruction took place for 24 weeks, commencing in winter. Instruction was delivered 5 times weekly, with each daily session lasting 25
to 30 minutes. Students were progress monitored using grade level appropriate DIBELS® Next Benchmark and Progress Monitoring
measure, as well 95 Percent Group’s Phonics Screener for Intervention™ (PSI™). Progress monitoring occurred every 2-4 weeks with
DIBELS® Next and pre- and post- instruction assessment of each skill with the PSI™.
Fidelity monitoring occurred both formally and informally. Observation and feedback was provided by a 95 Percent Group consultant,
accompanied by a district administrator. Weekly administrative walkthroughs, utilizing a checklist provided by 95 Percent Group were
performed. Observation and modeling by the building literacy coach, as well as videotaping, grade level meetings and collegial
coaching contributed to overall fidelity of implementation.
The Nonsense Word Fluency Correct Letter Sounds (NWF-CLS) indicate that neither student was at Benchmark at the middle of year.
By the end of year, one student achieved gains that nearly tripled the score, achieving Benchmark or Above status. The students made
very strong overall gains in Nonsense Word Fluency Whole Words Read with both students achieving Benchmark status, and one of the
students more than doubled the minimum benchmark score.
DIBELS® Next Composite Score combines multiple DIBELS® indicator scores in order to provide the best overall estimate of a
student’s reading proficiency. According to the Composite Score, both students achieved Benchmark or Above status. One student’s
score increased by two risk categories and the other student increased by one risk category. A Benchmark score on the DIBELS® Next
Composite is an indicator that a student should be on track for success at the next grade level. These findings suggest that providing
explicit instruction using the Phonics Lesson Library™ program as a Tier 2 or 3 intervention supports the development of word
recognition skills, fluency, and ultimately, comprehension, resulting in higher overall student achievement by end of year. Although
phonics skills may have been implicitly taught at other times during the core reading instruction, 95 Percent Group’s Phonics Lesson
Library was the explicit instruction in phonics used for these struggling students.
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Overview and Background
Davenport Community School District is composed of 19 elementary schools, 6 intermediate schools, and 4 high schools serving 15,990
students. The student population is diverse with 61.8 percent qualifying for free and reduced lunch. Additionally 18.6 percent of the
students are African-American, 13.6 percent are Hispanic and the rest are a mixture of white and other ethnicity.
In 2012 the District’s assessment data indicated that the needs of a large population of students weren’t being met in the area of reading.
Assessment scores had become stagnant and in some areas they were declining over the past few years. This prompted Davenport
Community Schools to begin searching for literacy support to help improve student achievement in their elementary and intermediate
grades.
95 Percent Group has worked with Davenport Community School District for the past two years, to assist them in the implementation of
a multi-tiered system of instructional supports (MTSS) framework that utilizes 95 Percent Group’s instructional materials and diagnostic
assessments for placement of students and pre-and post-instruction testing.
During the 2013-2014 academic year, Davenport began the rollout of a district-wide implementation with 95 Percent Group, in which
all elementary schools are placed in 3 Cohort groups. Cohort 1 was launched in the fall of 2013 and Cohort 2 was launched mid-year in
January of 2014. Cohort 3 will be added in the fall of 2014. Cohort 1 focused on the seven lowest achieving schools in the district and
included Fillmore Elementary School. During the academic year educators from Fillmore Elementary School received professional
development from 95 Percent Group and began to implement intervention instruction using 95 Percent Group resources including
lessons from the Phonics Lesson Library. The Phonological Awareness Screener for Intervention (PASI) assessment and/or the Phonics
Screener for Intervention (PSI) were used to place students into intervention groups based on skill deficits. The PSI was also used as a
progress monitoring tool. DIBELS® Next was used as a universal screening assessment, and given to all students throughout the district.
Professional Development included an initial training along with four site-based coaching and observation visits with a 95 Percent
Group consultant.
The study described below uses data from a representative sample of students assigned to one Interventionist at Fillmore Elementary
School.
Study Description
Objective of Study
The objective of this study was to evaluate the effectiveness of phonics instruction using lessons from 95 Percent Group’s Phonics
Lesson Library™ when taught to small groups five times weekly during Tier 2 or 3 intervention time. The Phonics Lesson Library
(PLL) is a collection of lessons developed for teachers that include the essential components of an effective phonics lesson for
intervention instruction. The skills addressed in the lessons are aligned with the 95 Percent Group’s Phonics Continuum. The PLL offers
75 week long lessons, each focusing on a different skill. The lesson plan is designed to be taught across the week during 30-minute
intervention groups. The Phonics Lesson Library is designed primarily for Tier 2 or 3 phonics intervention.

6

Technical Report on Efficacy of 95 Percent Group’s Phonics Lesson Library Small Group Tier 2 and 3
Fillmore Elementary School, Davenport, IA – Phonics Lesson Library Study 3
The PLL provides a format for small-group instruction that is delivered explicitly and systematically, addressing targeted skill
deficits. Based on scientific studies, researchers have concluded the following:



Poorly developed word reading skills are the most pervasive and debilitating source of reading challenges (Adams, 1990;
Perfetti, 1985; Share & Stanovich, 1995),



Preventive and remedial instruction must be substantially more intense than regular classroom instruction if it is to
accomplish its purposes (Vaughn & Linan-Thompson, 2003) and



Systematic phonics instruction did outperform treatment conditions in which a more typical or moderate level of phonics
instruction was provided. (Camillli et al., 2003, p. 34).

This study is an efficacy study to examine the effectiveness of direct and explicit phonics instruction using 95 Percent Group’s
Phonics Lesson Library delivered to a small group of at-risk students.
Study Group
This study was conducted in a school located in Davenport, Iowa called Fillmore Elementary School and it serves a high-need
population. The instruction was delivered by the school’s intervention instructor (Judy Loss) with a sample of 5 first grade students
identified as in need of support based on assessment with the school’s required universal screener (DIBELS ® Next). These students
were assigned to what was considered a Tier 3 group in need of support within the school’s MTSS framework.
There were 4 males and 1 female in this study group. The sample consisted of 2 African-American students and 3 Hispanic students.
The school serves an inner-city poor socioeconomic population. 100% of the students in this sample are eligible to receive free and
reduced lunches. None of the students were identified as having a learning disability and none were reported to be English Language
Learners.
Treatment
Judy Loss, interventionist at Fillmore Elementary School, began presenting lessons from Phonics Lesson Library™ to this small
group who were identified as “Well Below Benchmark” through their low scores on the school’s universal screener (DIBELS Next) in
fall of 2013. These lessons were delivered 4 times a week during intervention time. Each instructional session lasted 25 - 30 minutes.
Study Controls
There was no control group for this study. All students in this school identified as in need of intervention receive appropriate
intervention instruction. It is believed that it would not be appropriate to deny access to intervention in order to create a control group.
Instead of having a control group that was not provided access to this instructional material, the study used a single case/subject design
whereby they replicated effects by collecting progress monitoring data after every 10 hours of intervention instruction. For the progress
monitoring with the PSI students read 10 prompts, which was then scored to see if they could achieve a 90% or greater mastery. With
all the progress monitoring, many data points were collected to evaluate the effect of the intervention. All students had stable baseline
data.
Assessment
The assessments used for this sample are indicated in the table below.
Assessments School Administered

Pretest
Date

Posttest Date

®

Nonsense Word Fluency (NWF) – Correct Letter Sounds

08/13

05/14

®

Nonsense Word Fluency (NWF) – Whole Words Read

08/13

05/14

®

Oral Reading Fluency –Words Correct

08/13

05/14

®

Oral Reading Fluency – Accuracy

08/13

05/14

Phonics Screener for Intervention™ (PSI™)

08/13

05/14

DIBELS
DIBELS
DIBELS
DIBELS

7

Progress Monitoring
Students were progress
monitored using a
combination of appropriate
®
DIBELS measures and
Phonics Screener for
Intervention™ (PSI™) every
10 hours of instruction.
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The interventionist was responsible for the administration and recording of assessment data, which she did as part of her meeting
time with the small group. She was trained and skilled in how to administer the assessments, and supervised by a Reading
Coach. The school did not have a grant for the study and therefore didn’t hire additional staff to conduct the frequent
assessments (every 10 hours of instruction). The intervention teacher was aware that the students were receiving the Intervention
Condition using the Phonics Lesson Library given that she was the group’s instructor and assessment administrator. However,
since many data points were collected with multiple measures on the DIBELS Next indicators and the PSI assessments, there is
much converging evidence of the gains the students experienced.
Fidelity
Over the course of the year, numerous fidelity checks were completed. Observational fidelity checks were conducted by district and
building administration, utilizing a checklist provided by 95 Percent Group. In addition, a 95 Percent Group Consultant did
walkthroughs multiple times during the year, offering feedback during debriefing sessions with the teacher and administrators. The
building literacy coach provided collegial coaching and lesson modeling several times during the year, as well.
Summary of Study Findings
Below are tables showing the data collected by the school.
®
Table 1 – DIBELS Next Nonsense Word Fluency (NWF)
®
DIBELS Next
NWF-CLS
Benchmark BOY: 27
Benchmark EOY: 58

Student

BOY

1

Mean

EOY

®
DIBELS Next
NWF-WWR
Benchmark BOY: 1
Benchmark EOY: 13

change

MOY

EOY

17

31

+14

2

2

0

12

+12

0

3

+3

3

21

76

+51

0

26

+26

4

11

39

+28

0

7

+7

5

17

52

+35

1

15

+14

42.0

+28.8

.6

12.0

+11.4

.9

8.9

13.2

Std. Dev.
8.2
23.9
Color coding: Red = Well Below Benchmark/Likely to Need Intensive Support
Yellow = Below Benchmark/Likely to Need Strategic Support
Green = At or Above Benchmark

Note: See table in appendix for DIBELS

9

change
+7

®
Summary of Benchmark Goals

DIBELS® Nonsense Word Fluency (NWF) is a standardized, individually administered test of the alphabetic principle including
letter-sound correspondence and of the ability to blend letters into words (Kaminski & Good, 1996). NWF measures these
developing Alphabetic Principle skills in two ways. For Correct Letter Sounds (CLS), the student is allotted 1 minute to produce as
many letter-sounds as he/ she can, with a final score defined as the number of letter-sounds produced correctly in that 1 minute
window. The second measure, Whole Words Read (WWR), is a measure of phonological recoding determining a student’s ability to
rapidly and accurately blend sounds together seamlessly in order to read and pronounce an unknown word. Fluent phonological
recoding is a key factor of skilled reading. In this
sample, one student made significant gains and achieved End of Year Benchmark status on Correct Letter Sounds (CLS). While all
students improved their overall scores on Whole Words Read (WWR), one student improved by two risk categories, achieving End
of Year Benchmark status.
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Table 2 - DIBELS

®

Next DORF

®
DIBELS Next
Oral Reading (DORF) Words Correct
Benchmark MOY: 23
Benchmark EOY: 47

Student

MOY

EOY

change

1
2
3
4
5

11
23
+12
15
28
+13
14
51
+37
3
6
+3
12
31
+19
Mean
11.0
27.8
+16.8
Std. Dev.
4.7
16.2
Color coding: Red = Well Below Benchmark/Likely to Need Intensive Support
Yellow = Below Benchmark/Likely to Need Strategic Support
Green = At or Above Benchmark

®
DIBELS Next
Oral Reading Fluency (DORF)
Accuracy Benchmark MOY: 78%
Benchmark EOY: 90%

MOY

EOY

change

65%
65%
67%
33%
60%
58.0
14.2

88%
88%
98%
43%
82%
79.8
21.4

+23%
+23%
+31%
+10%
+22%
+21.8

®
Note: See Appendix for DIBELS Summary of Benchmark Goals
Reading comprehension is a complex linguistic process requiring the seamless orchestration of a number of underlying skills, all the
while attending to context and the development of a mental model. In order to achieve this, the reader must be capable of managing a
skillful interplay of both bottom-up (decoding) and top-down (meaning-based) activities. Of primary importance to this process is the
ability to accurately decode unknown words so that meaning can be appropriately constructed. The average on DORF Words Read
Correctly almost tripled from the middle of the year to the end of year (from 11 to 28). Of note is the improvement in DORF
Accuracy as a result of the explicit instruction these students received. The average on DORF accuracy improved from 58% to 80%
during their time in intervention (MOY to EOY). The ultimate measure of whether phonics intervention instruction is effective is to
measure not only how well a student reads words out of context but to see their skill in reading words in context. In DIBELS the
NWF-WWR measures reading of nonsense syllables out of context and DORF measure reading passages with accuracy and fluency
scores. The average of the 5 students on DORF Words Read Correctly (fluency) almost tripled in half a year (from 11 to 28). Both
students made significant gains in DORF Accuracy as a result of the instruction they received. The average on DORF accuracy
improved from 58% to 80% in half a year (MOY to EOY).
These findings suggest that providing explicit instruction using the Phonics Lesson Library™ program as a small group Tier 2 or 3
intervention program supports the development of accurate and fluent word reading, resulting in higher overall student achievement by
end of year.
Summary and Conclusions:
This report summarizes data representing 5 students who were assessed with both pre- and post- instruction assessments in a first grade
classroom located in Davenport, Iowa. 100% of these students received free and reduced lunch. The students in this group represented
two ethnicities, and no students in this sample were classified as English Language Learners.
All students were provided instruction with 95 Percent Group’s Phonics Lesson Library™ as a small group intervention. The instruction
took place for 30 weeks, commencing in fall. Instruction was delivered 4 times weekly, with each daily session lasting 25 to 30 minutes.
Students were progress monitored using grade level appropriate DIBELS® Next Benchmark and Progress Monitoring measures, as well as
95 Percent Group’s Phonics Screener for Intervention™ (PSI™). Progress monitoring occurred every 2-4 weeks with DIBELS® Next and
every two weeks with PSI™.
Fidelity monitoring occurred both formally and informally. Observation and feedback was provided by a 95 Percent Group consultant,
accompanied by a district administrator. Weekly administrative walkthroughs, utilizing a checklist provided by 95 Percent Group were
performed. Observation and modeling by the building literacy coach, grade level meetings and collegial coaching contributed to overall
fidelity of implementation.
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The Nonsense Word Fluency Correct Letter Sounds indicate that no students were at Benchmark or Above at the middle of year. By the
end of year, one student achieved gains that more than tripled the score, achieving Benchmark or Above status. A second student
increased by one risk indicator. The students made good gains in Nonsense Word Fluency Whole Words Read with 40% of students
achieving Benchmark status, and another 40% of students increasing one risk category. One student made some gains, but not enough to
change risk categories. 80% of the students in this sample increased their accuracy by at least one risk indicator, with one student
achieving Benchmark Status.
These findings suggest that providing explicit instruction using the Phonics Lesson Library™ program as a Tier 2 or 3 intervention
supports the development of word recognition skills, fluency, and ultimately, comprehension, resulting in higher overall student
achievement by end of year. Although phonics skills may have been implicitly taught at other times during the core reading instruction,
95 Percent Group’s Phonics Lesson Library was the explicit instruction in phonics used for these struggling students.
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Main
Skill
Subskill
Table
of Skills in
95 Percent Group’s PhonologicalDescription
Awareness Lessons Program and PASI
1.1
Directionality
1.2
Representation
Skill 1:
1.3
One-to-One Correspondence
Concepts and
1.4
First and Last
Terms –
1.5
Application: Identification
Readiness
1.6
Beginning, Middle, and End
(not PA)
1.7
Application: Categorization (Sorting by Exclusion)
1.8
Manipulation: Deletion and Addition
1.9
Manipulation: Substitution
2.1
Words in Phrases (Noun Phrases)
Skill 2:
2.2
Simple Sentences
Applying
2.3
Manipulation: Deletion and Addition
Language Readiness(not PA)
2.4
Manipulation: Substitution
3.1
Segmenting/Blending (Compound Words)
3.2
Application: Identification
3.3
Application: Categorization (Sorting by Position)
3.4
Manipulation: Addition
Skill 3:
3.5
Manipulation: Deletion
Syllables
3.6
Manipulation: Substitution
3.7
Segmentation/Blending 2 Syllables (Noncompound Words)
3.8
Counting (1-, 2-, and 3-Syllable Words)
3.9
Application: Categorization (Sorting by Number)
4.1
Blending
4.2
Segmentation
Skill 4:
4.3
Isolation
Onset-Rime
4.4
Application: Identification
4.5
Application: Categorization (Sorting by Exclusion)
4.6
Manipulation: Substitution
5.1
Isolation (Initial Phonemes)
5.2
Application: Identification (Initial Phonemes)
5.3
Application: Categorization (Sorting by Initial Phonemes)
5.4
Application: Categorization (Sorting by Exclusion)
5.5
Blending (2-and 3-Phoneme Words)
Skill 5:
5.6
Segmentation (2-and 3-Phoneme Words)
Phonemes
5.7
Segmentation (4-Phoneme Words)
5.8
Application: Categorization (Sorting by Number)
5.9
Manipulation: Addition
5.10
Manipulation: Deletion
5.11
Manipulation: Substitution
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Appendix 1 – Skill List for 95 Percent Group’s Phonics Chip Kit
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95 Percent Group’s Phonics Continuum
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