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Technical Report
School:J.B. YoungElementaryschool
District: Davenport Communit§choolDistrict, Davenport]A
Intervention Program: Phonics Chip KiE , publishecby 95 PercenGroup with Phonics Screener for
Intervention Assessment
q StudyForm NamePhonics Chip KiClasswide Tier 1 Supplement to Core; J.B. Young
ElementarySchool,DavenportCommunitySD

I Technical Report Namé&honics Chip KitStudy1
Study Authors: Rachel Anderson, Readiigpach;Kristine Thill, Second Grad€eacher
Overview and Background

Davenport Communit$choolDistrict is composef 19 elementaryschools 6 intermediateschoolsand 4 high
schools serving 5,990 students. The student populatiodiversewith 61.8 percent qualifyinpr freeand
reducedunch. Additionally 18.6 percent othe students ar&frican-American,13.6 percentare Hispanic anthe
restarea mixture of white and otheethnicity.

INn2012theDi stri ct 6s assessment athmapapulationdf studentsieedr et nhdatiet btehien gn e e ¢
in theareaof reading. Assessment scores badome stagnant and in soareas theyvere decliningoverthe past

few years.This prompted Davenport CommuniBghools to begin searchifgy literacysupportto helpimprove

student achievemeirt their elementargnd intermediate grades.

95 Percent Group has worked with Davenport CommBthoolDistrict for the pasttwo years, to assist them in
theimplementatiorof a multi-tieredsystenof instructionalsupportg MTSS) framework that utilizes 95 Percent
Gr o uinstéustionalmaterials and diagnostic assessmémtplacemenbf studentsandpre-andpostinstruction
testing.

Duringthe20132014academig/ear, Davenporbegan the rollout ad districtwide implementation with 95

Percent Groupn whichall elementargchoolsareplacedin 3 Cohortgroups.Cohort 1 was launched in tfel of
2013andCohort 2 was launched migear in Januargf 2014. Cohor8 will be addedn theFall of 2014. Cohort 1
focused on the seven lowest achievsggoolsin the district and included. B. YoungElementarySchool. During
theacademig/ear educatorom J. B.Young Elementargchoolreceivedprofessionatievelopmentrom 95
PercenGroupandbegano implement Corendinterventioninstructionusing 95 Percent Group resources

including lessons from the Phonics Chip Kit. DIBELS® Nexis used as a universal screening assessment, and
given to all students throughout the district. Professional Development included an initial training along with four
site-based coaching and observation visits with a 95 Percent Group consultant.

Thestudy describedelowusesdatafrom arepresentativeampleof studentsassigned to one Second grade
classroomat J.B. YoundgelementarySchool.
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Study Description
Objectiveof Study

Theobjectiveof this studywas to evaluatthe effectivenes®f classwide phonicdnstructionusing lessons from
95 Per c e RPHonics ChipKipvbes taught fotenminutesa dayasa supplement during comeading
instruction.The Phonics Chip Kitontainsa proprietarydesign ofcolor-coded shapes to signifiye position of
consonant and vowel soundBheuse of sound chips helps students see phonics patterns satheyre
fluently recognizehesepatterns while readingnknownwords. Rapid and automatiecognition of thgattern
provides an avenue help students knowlhetherto read thesyllable or word with a short, long, or other vowel
sound. Based on scientifistudies researchers has@ncluded théollowing:

I Poorlydevelopedvord readingskills arethe mosipervasiveand debilitatingsourceof reading
challengegAdams, 1990; Perfetti, 1985; Sha&eStanovich,1995),and

§| Beginningreadersneedto be able to identify words automatically anchave an effective strategyfor
decodingunknown words (Bos & Vaughn, 2002; NRP, 2000; Snow, Burns, & Griffin, 1998).

This study is an efficacystudy to examinethe effectiveness oflirect and explicit patternbased word
recognition instructiousing9 5 P e r ¢ e ®honicS ChipuKfidélisered as a supplement to core reading
instruction.

StudyGroup

This studywas conducteth a school located in Davenpolwwa calledJ. B. YoungElementarySchool and it
serves a higimeed population. Thastruction was deliverebly the secondjrade classroom teacher, (Kristine
Thill) with asampleof 10 Second Grade studenfBhe samplewas composed af malestudents and 3 female
students.Thesample represengswidely diversepopulation in terms of ethnicityith 7 African-American
students, 2 Whitstudents, and 1 Hisparstudent. Theschoolserves an innetity poorsocioeconomic
population,asrepresentetyy the statistic that 90%f the studentare eligibleto receive freeand reduced lunches.
Ten ofthe studentsn the samplegroupreceivefreeand reducedunch. Two studentsvereidentifiedashavingan
Emotional/BehavioDisorder,1 studentwas identifiedashavinga Speech_anguageDisorderand7 werenot
identifiedwith a disability. Noneof the studentsvereidentifiedasEnglishLanguagd.earners.

Treatment

Kristine Thill, Second gradéeachemat J.B. YoundzlementarySchool begampresentingessongrom Phonics
Chi p % her $congradestudentbeginningin fall of 2013 and continued f&2 weeks. Thesessons were
delivereddaily during Coreinstructionand lasted folO minutes.

StudyControls

Therewasno controlgroup for this studyit is believed that it would not be appropriate to daocgess to
intervention in order to createcontrolgroup. Instead of having eontrolgroupthat was denied access to this
instructional material, the studiseda singlecase/subjeadesignwherebytheyreplicated effects bgollecting
progressmonitoring datafterevery10 hours ofntervention instruction. Thengas onalatapoint collected in
each progress monitorimpase. All studentdadstablebaselinedata.



Technical Repoxin Efficacyof 95 PercentD N2 d2hdfiésChipKit Program

Grade2 Classwide; J.B.Young Elementanpavenport,|A ¢ PhonicsChipKit Study 1

Assessment

Theassessmentssed forthis sample arendicatedin thetablebelow.

Pretest Posttest
Assessment Date Date
DIBELS®NextOraI ReadingFluencyi Words Correct 08/13 05/14
DIBELS® NextOral ReadingFluency- Accuracy 05/13 05/14
PSI 08/13 05/14

ProgressMonitoring

Studentsvereprogressmonitored

usingDIBELS® OralReading
Fluency (DORF)measures everd0
hours ofinstruction.

Theclassroonteachemwasresponsibldor theadministratiorandrecordingof assessmermtata. Shavas trainedand
skilled in how to administethe assessments, and supervised RgadingCoach. The school did not haagrant
for the studyand thereforel i d n Gatlditibnal st&to conduct thérequent assessments (evéf/hoursof
instruction). However, sincéhereweremanydatapoints collected with multiplaeasurescludingthe DIBELS
Nextindicators and th@Slassessments, theeemuch convergingvidenceof the gains thetudentsexperienced.

Fidelity

Over thecourseof theyear, numerous fidelitgheckswerecompleted Observationafidelity checks were conducted by

district and buildingadministrationptilizing a checklistprovidedby 95 Percent Group/ideotapingof lessondollowed
by reflection and feedback was dofiémes throughout theourseof the yearln addition, a 95 Percent Group
Consultant did walkthroughsultiple times duringhe year, offeringfeedbackduringdebriefingsessionsvith the
teacherandadministratorsThebuilding literacy coactprovidedcollegialcoachingandlesson modelingeveral times
duringtheyear, aswell.

Summarnyof StudyFindings

Below is atableshowing thedatacollectedby the school:

®

DIBELS = Next
Oral Reading Fluency
Words Correct Benchmark

®

DIBELS = Next
Oral ReadingFluency
Accuracy

BOY: 52 Benchmark BOY: 90%
Raoanchmarl, EQOV: Q7 Ronchmarl AN _Q70,
Student BOY EQY change | BOY EQY change
1 74 90 +16 99% 99% 0
2 4 32 +28 40% 89% +49%
3 32 65 +33 94% 94% 0
4 33 61 +28 89% 97% +8%
5 47 63 +16 96% 98% +2%
6 7 69 +62 58% 97% +39%
7 63 108 +45 97% 98% +1%
8 76 110 +34 96% 98% +2%
9 86 111 +25 99% 99% 0
10 81 126 +45 95% 99% +4%
Mean 50.3 83.5 +33.2 86.3 96.8 +10.5
Std. Dev. 30.3 29.9 20.3 3.1

Color Coding

Red = Well Below Benchmarlkély to Need

Intensive Support

Yellow = Below Behmark/Likely to Need

Strategic Support
Green = At or Above Benchmark

Note: Seetablein appendixor DIBEL@Summary

of Benchmark Goals
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Reading comprehensiasna complexlinguistic procesgequiringthe seamless orchestrationahumber of
underlyingskills, all the whileattendingto context and thdevelopmenbf a mentaimodel. In order to achievhis,
thereademustbe capableof managing a&killful interplayof bothbottomup (decoding) and toglown (meaning
basedkctivities. Of primarymportanceo this processs theability to accuratelgecodeunknownwordssothat
meaningcanbe appropriatelgonstructed. Whilall students madgainsin Oral ReadingFluency, somef those
gainswerenot substantial enough to motreemout of theat-risk category. The cutpointfor risk for End of Year
Oral Reading-luencyis 65. Three students moved verlpseto thatcutpointbasedntheinstructionthey received.
In the development of fluent readisgills accuracyis a keyfactor. Ninety percentof studentsn this sample have
achieved Benchmark @bovein accuracy. The remainirgjudentmadesignificantgains towardachievingthis goal
with an inceaseof 49%over theBeginningof Year scores.

These findings suggest that providing explicit instruction using the Phonics Chip Kit program as a
supplemento coreinstructionincreasegccuracyin word recognitionskills that will facilitate continuedgrowth in
fluency to support overall reading comprehension.

Summary and Conclusions:

This report summarizes datgpresentind.0 students available ftwoth pre and postestingin asecond grade
classroom located in Davenpdiwa. Onehundredpercentof thesestudentseceivedree and reduced lunch. The
students in this group represented several ethnicitiesno students in this sample were class#ig&nglish
Languagd_earners.

All studentswer@@ r ovi ded i nstruct i oPrhowiitchs 9C8s &Buppléchennsofhe® coreu p 6 s
instruction.Theinstructiontook placeduringclassrooninstructiontaughtby the classroom teacher over theurse

of the schoolear,commencingn thefall. Instructionwasdelivered5 times weeklywith each dailysession lasting

10 minutes. Students wepgogressmonitoredusing gradéevel appropriateDIBELS® NextBenchmark and Progress
Monitoring measuresProgressnonitoring occurreéfter everylO hours of instruction.

Fidelity monitoringoccurredbothformally and informally. Observation and feedback was providedi8b Percent
Groupconsultantaccompaniedy a district administratorWeeklyadministrative walkthroughsitilizing a checklist
providedby 95 Percent Group weperformed Observatiorand modelindy the buildingliteracycoach,as well as
videotapinggradelevel meetingsandcollegial coachingontributedto overallfidelity of implementation.

DIBELS® NextOral Readind-luencymeasurefothrateandaccuracy.Studentsn this samplefinished the year

with high accuracyates, with 90%f them achieving At oAbove Benchmark statusThis positions them well for

the continuedyrowth ofrateastheyapplytheseskills to text at the next grade level. These findings sugtiest

providing explicit instruction using the Phonics Chip Ki
supports the development of word recognition skills, fluency, and ultimately, comprehension, resulting in higher

overall student achievement bigceof year. Although phonics skills may have been implicitly taught at other times

during the core reading instruction, 95 Percent Groupos
facilitate the development of accurate and fluent westling skills.
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Technical Report

School:MonroeElementarySchool

District: Davenport Communit$choolDistrict, Davenport|A

Intervention Program: Phoni ¢ s Badigpublishetby¥9ds Percent Group

q StudyFormNamePhoni cs CBasigGradeltSiall Group Tiers 2 and 3;
MonroeElementarySchool,DavenportCommunitySD

I Technical Report Namé&honics Chip KitStudy?2
Study Authors: Cindy SchollaertReadingCoach;LindseyColsen Interventionist

Overview and Background

DavenportCommunitySchoolDistrict is composedf 19 elementaryschools 6 intermediateschools, and 4 high
schools serving5,990 students. The student population is diveie61.8 percent qualifyinépr freeand
reducedunch. Additionally 18.6 percent othe students ar@frican-American,13.6 percentare Hispanic anthe
restarea mixture of white and otheethnicity.

INn2012theDi st ri ct 6s isdcated thatheeerds chthimepapulationof studentsve r e n 6met bei ng
in theareaof reading.Assessment scores hbdcomestagnanandin someareas theyere decliningpverthe past

few years.This prompted Davenport CommuniBghools to begin searchifgy literacysupportto helpimprove

student achievemeit their elementargnd intermediatgrades.

95 Percent Group has worked with Davenport CommuBgtyoolDistrict for the pastwo years, to assist them in the
implementatiorof a multi-tieredsystemof instructionalsupportgMTSS) framework that utilizes 95 Percent

Gr o uinstéustional materials and diagnostic assessnfentlacemenbf studentsandpre-andpostinstruction
testing.

Duringthe20132014academicg/ear, Davenporegan the rollout od districtwide implementation with 95
Percent Grougn whichall elementarnschoolsareplacedin 3 Cohortgroups.Cohort 1 was launched in tifedl of
2013andCohort 2 was launched migear in Januargf 2014. Cohor8 will be addedn thefall of 2014. Cohort 1
focused on the seven lowest achievéegoolsin the didrict and includedvlonroe ElementarySchool.During the
academig/ear educatorBom MonroeElementary Schoakceivedprofessionatievelopmenfrom 95 Percent
Groupandbeganto implementintervention instruction using5 Percent Group resources includiegsons from
the Phonological Awareness LessoiifiePhonological Awareness Screener for Interven{idASI)assessment
was used to place students into intervention groups based on skill deficiRSTwas also useds a preand
postlessorassessmenDIBELS’ Nextwas used aauniversalscreeningassessmenandgivento all students
throughout the district. Professional Development included an initial training along with febhaséecoaching
and observation visits with a 95 Percent @reonsultant.

Thestudydescribedelowusesdatafrom arepresentativeampleof studentassigned to one Interventiongt
Monroe Elementargchool.
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Study Description

Objectiveof Study

Theobjectiveof this studywas to evaluatthe effectivenes®f phonicsinstruction usindessons from 95 Percent
Gr o uPphdosn i ¢ s Cwherptaudthto snsalEgroupsive times weeklyduring Tier 2 or 3 intervention time.
ThePhonicsChip Kitscontain gproprietarydesign of colorcoded shapes to signifige position otonsonant and
vowel sounds.Theuseof sound chipsielps students sgdonics patterns so thegn mordluently recognizehese
patterns whileeadingunknown wordsRapid and automatic recognition of thattern provides an aventegehelp
students know whether to read the syllable or word with a sbodg, dr othervowel sound. Based on scientific
studies, researchers hasencludedhe following:

§ Poorlydevelopedvord readingskills arethe mosipervasiveand debilitatingsourceof reading

challengegAdams, 1990; Perfetti, 1985; Sh&eStanovich,1995),and

{ Beginningreadersneedto be able to identify words automatically anchave an effective strategyfor
decodingunknown words (Bos & Vaughn, 2002; NRP, 2000; Snow, Burns, & Griffin, 1998).

This studyis an efficacystudy to examinethe effectiveness ofdirect and explicitpatternbased word
recognition instructiorusing9 5 P e r ¢ e rPhonids rChipu Kitd@iledivered to asmall groupof at risk
readers.

StudyGroup
This studywas conducted in a schdoktatedin DavenportJowa calledMonroeElementarySchool and it serves
ahigh-need population. Thiastruction was deliveredythes c hool 6s i nt er venQolsem)n i nstruct

with a sampleof 8 first gradestudents identified as in need of supgmased orassessment withtltec ho o | 6 s
requireduniversal screendDIBELS® Next). Thesestudentswereassignedo whatwasconsidered Tier 2
groupin need of support within the ¢ h oMTESframework.

Therewere6 males an@ females in this studyroup. Thesample representsdiversepopulation in terms of
ethnicitywith 5 AfricanrAmerican students, 2 Whitgudents, and 1 Hispanid.heschool serves an inneity poor
socioeconomi@opulation,as represented ke statisticthat 95%of the students amdigible to receivefreeand
reduced lunche®oneof thestudentsvasidentifiedashavinga learningdisability and1 wasreportedo bean
EnglishLanguagd_earner.

Treatment

LindseyColsen,jnterventionistat MonroeElementarySchool,begarpresentindessonsfrooPhoni ¢s Chi p Ki t s
to this smallgroupwho werei d e nt i f i ettirougtstheifi @tw rsicok®s on tdtreenerchool 6s u
(DIBELS Nexxin fall of 2013. Theséessons werdeliveredduringinterventiontime. Each instructional session

lasted 45minutes daily.

StudyControls

Therewasno control group for this study.All students in this school identified as in need of intervention receive
appropriate intervention instructiolt.is believed that it would not be appropriate to dacgess tintervention in
orderto createa controlgroup. Instead of having eontrol group that was not provided access to this instructional
material, the studyseda singlecase/subjealesignwherebythey replicateeffectsby collectingprogress
monitoringdataafterevery10 hours of intervention instruction. There was dagpoint collected in each

progress monitoringhase.All studenthadstablebaseline data.
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Assessment
Theassessmentssed forthis sample arndicatedin thetablebelow.
- Pretest -
AssessmentSchoolAdministered Date Posttest | ProgressMonitoring
Date
DIBELS® NonsensaVord Fluency(NWF)i CorrectLetterSounds | 08/13 05/14 Studentsvereprogress
monitoredusinga combination
DIBELS® NonsensaVord Fluency (NWF) i WholeWordsRead 08/13 05/14 | of appropriateDIBELS®
measuresand PhonicsScreener
DIBELS® Oral ReadingFluencyi WordsCorrect 08/13 05/14 for Interventioe ( P S| E)
® every10 hoursof instruction.
DIBELS ™~ Oral ReadingFluencyi Accuracy 08/13 05/14
DIBELS® Composite 08/13 05/14
PhonicsScreenefor Interventioe ( P S 1 E) 08/13 05/14

Theinterventionist wasesponsibldor the administration and recordinfassessmemtata, which shelid as part of
her meetindgime with thesmall group. Shewas trained and skilled in how to administer the assessnagats,
supervisedy a ReadingCoach. Theschooldid not havea grantfor the studyand thereforel i dhiréatditional
staffto conductthefrequentassessmen{gvery10 hoursof instruction). Thenterventionteachemwasawarethatthe
studentsverereceivingthe InterventionConditionusingthe Phonic£hip Kit giventhatshewasthegr oup 6 s
instructorandassessmerddministrator. However,since manyatapointsverecollectedwith multiple measuresn
the DIBELS Nextindicatorsandthe PSI assessmentbereis muchconvergingevidenceof the gainsthe students
experienced.

Fidelity

Over thecourseof theyear, numerous fidelitgheckswerecompleted Observationafidelity checks were conducted by
district and buildingadministrationptilizing a checklistprovidedby 95 PercenGroup.In addition, a 95 Percent Group
Consultandid walkthroughamultiple times duringhe year, offering feedback durirdgbriefingsessions with the
teacheand administrators. THauilding literacycoach provided collegia@oaching and lesson modeliagveratimes
during theyear,as well.

Summaryof StudyFindings
Below aretables showinghe data collected ke school.

Table 1- DIBELS® NextNonsense Word Fluency (NWF)
R

R
DIBELS" Next DIBELS" Next Color Coding
NWF-CLS NWF-WWR Red = Well Below Benchmarlkély to Need
Benchmark BOY: 27 Benchmark BOY: 1 Intensive Support
Doacle L oang £ O Dopabeaacl CANM. 10 Yellow = Below Behmark/Likely to Need
Student BOY EQY change BOY EOY change Strategic Support
1 A8 111 +R2 2 28 +28 Green = At or Above Benchmark
2 20 L7 +57 2 23 +20 Note: Seetablein appendixfor pIBELY
2 22 54 +32 = 18 +12 Summanyof Benchmark Goals
4 12 a4 +72 0 17 +17
5 24 117 403 0 19 +1Q
A 27 27 +60 4 29 405
i A8 128 +60 17 44 427
a 28 115 +77 1 20 +£2Q
Mean 32.4 96.6 +64.2 4.1 26.0 +21.9
Std. Dev. 18.2 25.1 55 8.9
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DIBELS® Nonsens&Vord Fluency(NWF) is astandardizedndividually administeredestof the alphabetiprinciple
includinglettersoundcorrespondence in which letters represent their most commards and dhe abilityto blend
letters into words in whicletters represent their most common sout@si{inski & Good, 1995 NWF measures
thesedevelopingAlphabeticPrincipleskills in two ways. For Correct_etter Sounds (CLS)the studenis allotted 1
minute to producasmanylettersoundsashe/she canyith a final scoralefinedas the numbeof lettersounds
produced correctlin thatl minute window. TheecondmeasureYWhole Words Read (WWR), is a measafe
phonological recodindetermininga s t uathilyrta rdpisllyand accurately blend sountdgether seamlessig
order to read and pronounce an unknown word. Fluent phonological retodikey factorof skilled reading.In this
sample, 100%f students achieved End of Year Benchmark stati&/loole Words Read (WWR). All but one
student rachedoenchmark on Correct Letter Sounds (CLS), buetreragdripled.

Table 2- DIBELS® Next DORF and Composite
DIBELS® Next DIBELS" Next DIBELS "Next
Oral Reading(DORF) Words Oral ReadingFluency (DORF) Composite
Correct Accuracy Benchmark MOY:
Benchmark MOY: 23 78% Benchmark BOY: 113
Benchmark EQY: 47 Benchmark EOY: 90% Benchmark EQY: 155
Student MOY EOY change MOY EOY change BOY EQY change
1 14 74 +60 67% 96% +29 108 223 +115
2 29 68 +39 73% 96% +23 115 207 +92
3 19 24 +5 83% 80% -3 105 105 0
4 18 46 +28 69% 90% +21 71 155 +84
5 22 61 +39 79% 98% +19 85 198 +113
6 38 83 +45 93% 100% +7 119 246 +127
7 49 68 +19 96% 100% +4 181 261 +80
8 47 82 +35 89% 85% -4 111 205 +94
Mean 29.5 63.2 +33.7 81.1 93.1 +12 111.9 200 +88.1
Std. Dev. 13.6 19.8 11.0 7.4 32.3 50.0

Color coding: Red =Well BelowBenchmark/Likelyto Needintensive Support
Yellow = Below Benchmark/Likelyto Need Strategic Support

Green= At or Above Benchmark

Note SeeAppendixfor DIBELS®Summary)f BenchmarkGoals

Reading comprehension is a complieguistic processequiringthe seamless orchestrationahumber of underlying
skills, all the whileattendingo context andhe development of mentalmodel. In order to achievéhis, the reader must
be capable aihanaging akillful interplayof both bottorrup (decoding) and tedown (meaningbased) activities. Of
primary importance to this process is the ability to accurately decode unknown words so thag ceeabim
appropriately constructed.
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The average for all 8 students on DORF Words Read Correctly more than doubled in half a year (from 29 to 63).
One of the students in this sample achieved Benchmark status after starting the year in the Well Belowy categ
half the students made significant gains in DORF Accuracy as a result of the instruction they rébeieerage

on DORF accuracy improved from 81% to 93% in half a year (MOY to EQY). All but one student achieved
Benchmark or Above Benchmark on tREBELS® Composite.

Table 3-
PhonicsScreenerfor | nt er vent i on
PhonicsSkill Level Basedon
95PercentGr o u @odtsuum
Student BOY EOY Change= number
Skill Level Skill Level of skills mastered
1 2.1 5.12 32
2 2.1 5.12 32
3 2.1 5.12 32
4 2.1 5.12 32
5 2.1 5.12 32
6 2.1 5.12 32
7 2.1 5.12 32
8 2.1 6.5 37

Notes:

9 SeeAppendix for full listing of list of skills taught in théhonics Chip Kit
 SeeAppendix for 95 Percent GrouPhonics Continuum

Findings from thé”Slindicate that alktudents in the studpasteredyradelevel appropriate skills as suggestedtoy
95 Percent Group Phonics Continuum. Assult of this, thesstudents will begin thaextschoolyear withgrade
level phonicsskills.

Thesefindings suggesthat providing explicit instructionusingthe PhonicsC h i p pfogrankas a small group Ti2ror
3 intervention program supports ttevelopmenof accurateand fluent word reading, resultimg higher overall student
achievement bgndof year.

Summary and Conclusions:

This report summarizes datpresentin@ students who were assessed with bothgmd postinstruction assessments
in a first gradeclassrooniocated in Davenportpwa. 100%of thesestudents receivefleeandreducedunch. The
stucknts in this group represented several ethnicitied,one student in this sample was classified as an English
Languagd_earner.

All studentswer@ r ovi ded instruct i oPnhowiitchs 9CBs affpalldfcugindeEve@ionoThhe 6 s
instructiontook placeoverthe courseof the schoolyear,commencingn latefall. Instruction was deliverefl times

weekly, with each dailgessiorasting45 minutes. Students were progressitored usingradelevel appropriate
DIBELS® NextBenchmarkand Progress Monitoring measure, as well 95 Pe@enb uRhdniss Screener for

| nt er v ¢Pn3tl).Borogiess monitoringccurredevery2-4 weeks withDIBELS® Nextand approximatelgvery4
weeks withP S | E .
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Tableof Skillsin95P er c e nt Plonatogdcpl Avwsarenesd essonsProgramand PASI

Fidelity monitoringoccurredbothformally and informally. Observation and feedback was providedt8b Percent
Groupconsultantaccompaniedby a district administrator Weeklyadministrative walkthroughsitilizing a checklist
providedby 95 Percent Group weperformed Observation and modelifgy the buildingliteracycoach,as well as
videotaping gradelevel meetingsandcollegial coachingontributed to overall fidelitpf implementation.

TheNonsense WoréluencyCorrectLetter Sounds indicate that 50%stfidentsvereat Benchmark or Abovat
thebeginningof year. Bytheend ofyear, that numbenadincreasedo all but one studenthe students madesry
strongoverallgains in Nonsensé/ord FluencyWhole Words Read with00% of students achievilgenchmark
status,and 50%of the students moréhan doubled the minimum score.

DIBELS® NextCompositeScorecombinesmultiple DIBELS® indicator scores in order fwrovide thebestoverall
estimateofas t u d e nt @reficieneyalAddordiggo theCompositeScore, all but onstudentachieved

Benchmark oAbovestatus. Two students increased their sbyravo risk categories and two students increased by
onerisk categoryA Benchmark scoren theDIBELS® NextComposite is an indicator thastudent shouldeon
trackfor success at the next grade levEhesefindings suggest that providingxplicit instruction usinghe Phonics
Chi p pfograntas a Tie2 or3 intervention supports treevelopmenof word recognitionskills, fluency, and
ultimately, comprehension, resultirig higher overall student achievementdnd ofyear. Although phonics skills

mayhavebeenimplicitly taughtatothertimes duringhe coreeading nst r uct i on, BhbnicPGhipc ent

Kit was the explicit instruction iphonics used fathesestrugglingstudents.

10
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Tableof Skillsin95P er c e nt Plonatogdcpl Avwsarenesd essonsProgramand PASI

Main Skill Subskil Description
1.1 Directionality
, 1.2 Representation
Skill1:
Conceptsnd 1.3 Qneto-One Correspondence
N —— 14 FlrstgndiLast _
: 1.5 Application:ldentification
Readiness — .
(not PA) 1.6 Begl.nnlr.lngddIe,ar?d E.nd . .
1.7 Application:Categorizatin (Sortingby Exclusion)
1.8 Manipulation:Deletionand Addition
1.9 Manipulation:Substitution
Skill2: 2.1 Wordsin PhrasegNounPhrases)
Applying 2.2 SimpleSentences
Language 2.3 Manipulation:Deletionand Addition
Readiness(noPA) 2.4 Manipulation:Substitution
3.1 Segmenting/BlendingCompound Words)
3.2 Application:ldentification
3.3 Application:Categorizatior{Sortingby Position)
. 3.4 Manipulation:Addition
Skill3: . —— .
Syllables 3.5 Man!pulat!on.DeIetl_on _
3.6 Manipulaton: Substitution
3.7 Segmentation/Blending SyllablefNoncompound/Nords)
3.8 Counting(1-, 2-, and 3SyllabléNords)
3.9 Application:Categorizatior{Sortingby Number)
4.1 Blending
4.2 Segmentation
Skill4: 4.3 Isolation
OnsetRime 4.4 Application:ldentification
4.5 Application:Categorizatior{Sortingby Exclusion)
4.6 Manipulation: Substitution
5.1 Isolation(Initial Phonemes)
5.2 Application:ldentification(Initial Phonemes)
5.3 Application:Categorizabn (Sortingby Initial Phonemes)
54 Application:Categorizatior{Sortingby Exclusion)
Skills: 5.5 BIending(Z—gnd 3Phonemeénords)
Phonemes 5.6 Segmentation(2-and 3-PhonemeénNords)
5.7 Segmentation{4-PhonemenNords)
5.8 Application:Categorizatior{Sortingby Number)
5.9 Manipulation:Addition
5.10 | Manipulation:Deletion
5.11 | Manipulation:Substitution
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Appendix 17 Skill List for 95PercentGr o u Bhomscs ChipKit

BASIC ADVANCED MULTISYLLABLE
Skill2 Consonant Vowel Consonant (CVC) Skill 6 Predictable Vowel Teams Skill 10 Closed Syllables

2.1 |Short Vowel, Short a 6.1 |Vowel Teams (oa and igh) 10.1 |Closed, Single Syllable
5. |ShortVowel, Shorta 6.2 |Vowel Teams (oe and ee) 10.2 [Closed, Simple Multisyllable
(Followed by Nasals)
: 6.3 |Vowel Teams (ai and ay) 10,3 |Closed, Complex
2.3 |Short Vowel, Short i Multisyllable

6.4 |Vowel Teams (oi and oy)

2.4 |Short Vowel, Short o 10.4 |Closed, Schwa Multisyllable

2.5 [Short Vowel, Short e 6.5 |Vowel Teams (au and aw) Skill 11 Long Vowel Silent-e
Skill 7 Unpredictable Vowel Teams g Long Vowel Silent-e,
2.6 |Short Vowel, Short u 71 Vowel Teams, Two Sounds i Single Syllable
Skill 3 Consonant Blends " |ofie 11.2 Long Vowel Silent-e,
3.1 |Initial S-Blends 2.2 Vowel Teams, Two Sounds "~ _|Simple Multisyllable
— of ow 11.3 Long Vowel Silent-e,
3.2 |Initial L-Blends 73 |Vowel Teams, Two Sounds " | Complex Multisyllable
3.3 |Initial R-Blends " |ofea skill 12 Open Syllables
Vowel Teams, Two Sounds i
3.4 |Initial 3-Letter Blends L | pso ’ 12.1 |Open, Single Syllable
3.5 |Final S-Blends i Vowel Teams, Two Sounds 12.2 [Open, Simple Multisyllable
- "~ |of ou Open, Complex
3.6 |Final L- and T- Blends - Vowel Teams, Two Sounds 12.3 Multisvilable
3.7 |Final Preconsonant Nasal Blends ) of ew Skill 13 Predictable Vowel Teams

3.8 [Past Tense (Inflected -ed) SKilL81 Vowekr 13.1 P_redictable Vowel Team,
. : 8.1 |Vowel-r: ar and or Single Syllable
Skill 4 Consonant Digraphs e

4.1 |Initial Digraphs (ch/sh) 8.2 |Vowel-r: er, ir and ur 32 Multisyllable
4.2 |Final Digraphs (ch/sh) 8.3 Words Beginning with 153 Unpredictable Vowel Team,
w+ar and w+or Single Syllable

4.3 |Digraphs (th/wh) Vowel-r: Phonograms Unpredictable Vowel Team,
i (air and are) 13:4 Multisyllabl

4.4 (Final Digraph (ck) utsy ave
g5 |Vowel-r: Phonograms Skill 14 Consonant-le

4.5 |Floss Rule (oar and ore) A& Consonant-le, Single and

4.6 |Initial qu and Final x g |Vowelr: Phonograms Multisyllable
ear and ere M
Skill 5 Long Vowel Silent-e

Skill 9 Complex Consonants Vowel-, Single

5.1 |Long Vowel Silent-e, Longa 9.1 |Silent Letters (kn and gn) 151 Syllable
5.2 |Long Vowel Silent-e, Long i 9.2 [silent Letters (wr and mb) 15.2 Vowel-r, Simple
R " |Multisyllable
5.3 Long Vow?l Silent-e, Complex Consonants
Longa, e i o u 9.3 Vowel-r, Complex
B2 %0 (ck and k) 153 | Multisyllable
5.4 |Long Vowel Open Syllable Complex Consonants

(tch and ch)
9.5 |Hard and Softcand g

Phonograms (ace, age
5.7 [Phonograms (ild and ind) * |and ice)

5.8 [Phonograms (old, olt, and ost) 9.7 |Complex Consonants
(dge and ge)

5.5 |Phonograms (ang, ing, and ong)

5.6 |Phonograms (ink, ank, and onk)

5.9 |Phonograms (all, oll, and alk) 98 |PackTaiEaComplex

5.10 |Long Vowel Silent-e, Long e

5.11 [Long Vowel Silent-e, Long o

5.12 |Long Vowel Silent-e, Long u
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